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Resumen 
 
La presente investigación presenta una experiencia en la enseñanza del inglés 
para estudiantes de tercer grado a través de una significativa ejecución de la música. 
Con este fin, diez sesiones en inglés se llevaron a cabo en un grupo de 35 estudiantes, 
y sólo cuatro de ellos llegaron a ser parte del grupo central de estudio. El proceso de 
investigación se llevó a cabo durante un período de dos meses de instrucción en la 
escuela "Tokyro", ubicado en Pereira. El objetivo de este estudio fue explorar la 
experiencia de la enseñanza del inglés; la cual se basó en el uso de ritmos, letras y 
canciones, música de fondo y en aspectos culturales de la música. El proceso de 
recolección de datos incluye métodos tales como: entrevistas, observaciones, diarios y 
artefactos. 
Los resultados de esta investigación sugieren que, a través de la 
implementación de características musicales en la clase de inglés como lengua 
extranjera, los participantes pueden aprender vocabulario, mejorar su motivación, 
promover el aprendizaje de la pronunciación  y ampliar los aspectos culturales de la 
lengua, además de que el ambiente de aprendizaje también puede ser más adecuado 
para el desarrollo de otras competencias. Otras investigaciones podrían centrarse en 
los estudios sobre los diversos usos y funciones que la música tiene en el salón de 
clases, diferente a las actividades comunes realizadas con canciones. Este estudio 
también invita a la comunidad académica a explorar la música desde distintas 
perspectivas y técnicas innovadoras en la enseñanza del inglés como lengua extranjera. 
En conclusión, esta investigación ha contribuido a explorar prácticas creativas 
mediante el uso de la música dentro de la instrucción. 
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Abstract 
 
The following research presents an experience on teaching English to third 
grade students through a significant musical exposure. To this end, ten English sessions 
were carried out in a group of 35 students; and only four of them became part of the 
focal group of the present study. The research process was accomplished over a period 
of two- month instruction in the school "Tokyro" located in Pereira. The aim of this 
study was to explore the experience of teaching English basing instruction on the use 
of rhythms, lyrics, background music and cultural aspects of music. The data collection 
process embedded methods such as; interviews, observations, journals and artifacts. 
The results of this research suggest that, through the inclusion of musical 
features in the EFL lesson, the participants can learn vocabulary, enhance their 
motivation, promote pronunciation learning and broaden cultural aspects of the 
language; besides, the learning environment can also be a more appropriate setting for 
the development of other competencies.  Further researches might focus studies on 
the varied uses and roles that the music has in the classroom different from the 
common activities conducted with songs. This study also invites the academic 
community to explore the music from different perspectives and innovative 
techniques in EFL settings. To conclude, this research has contributed to explore 
creative practices by using the music as the core of instruction. 
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Introduction 
 
The present study reports on a study that explored and described the use of 
music embedded in the English lessons conducted in a public school located in Pereira. 
Different techniques and strategies were used in the implementation of music in the 
English lessons trough musical rhythms, lyrics and songs, background music, and music 
as a cultural aspect of the language.  A set of methods were administered for the 
collection of data and data yielded results concerning the benefits of music on  
cognitive, linguistic, behavioral and cultural areas of English language learning. 
 
In an attempt to explore different and innovative uses of the music in the 
classroom, some techniques were embedded as part of the English lessons.  First, the 
employment of musical rhythms were the basis to facilitate the memorization of new 
English terms by the participants. Second; the researcher integrated into the use of 
well known melodies to study specific language structures. Third; the English 
classroom was enlivened with background music in order to create and provide 
learners with a comfortable learning scenario. And finally; some cultural aspects of the 
language were tackled through Anglophone music genres. 
 
For data collection purposes, four methods were administered. First; students´ 
artifacts were collected and studied in order to keep a record on students´ production. 
In addition to this, after every lesson, the facilitator accomplished to complete in a 
personal journal; important factors that occurred during the process of the 
implementation. Likewise, observations were carried out in order to document 
students´ behavior, attitudes and important events that took place in the classroom. 
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Finally, interviews were necessary to report on students’ perceptions, opinions and 
insights related to this project. 
  
 Results of this study are framed into cognitive, behavioral, linguistic and 
cultural components of the language. To begin with; music promoted the practice of 
new vocabulary since the students had the chance to increase their lexicon 
competence. Moreover; linguistic competences were stimulated trough well known 
songs that students sang in the classroom; exercising their phonological skills. Besides; 
students could have the opportunity to experience a pleasant classroom atmosphere 
that had a positive impact in their affective filter when working with background 
music. And finally; it was noticed that through the use of different music genres the 
students had the opportunity to be exposed to cultural items of the language.  
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Statement of the problem 
 
In many fields of Education, music has been applied in several learning 
scenarios different from English lessons. To illustrate, in the scope of teaching 
academic subjects rather than English language, Soper´s (2010) research found that 
music is a helpful tool for learning political items, since it evokes motivation and 
changes students’ attitudes in the classroom. Furthermore, music has been also 
applied for Spanish literature lectures (Bellver, 2008), American History (Binkiewicz, 
2006), Economics (Watts & Becker 2008), and cultural studies (Stanistreet, 2008). In 
each of these studies, the authors give guaranty that the main purpose for using music 
is to promote the student´s moods and interest towards the class that promotes a 
better learning in the education.  
In relation to the music and language teaching, music is also encountered in EFL 
learning scenarios in different moments. The actual use of music to enhance language 
learning was pioneered in the 1970s by Georgi Lozanov (1978) using baroque music as 
Background music (BM) best known as the Suggestopedia method used in EFL settings 
for relaxing while reading. Previous methodology created a pleasant classroom´s 
atmosphere for the students, enhancing their moods for the lessons. Besides, Authors 
such Morales (2007) confirms that music has an important role in the student´s 
attitude and performance. Research on the field reports on the positive effects that 
music has on learning processes and suggests it as a useful strategy to provide 
comfortable learning environments.  
Murphey (1992) states that Music has been also regarded as beneficial in 
cognitive, behavioral and cultural areas that take place in learning.  This is how music , 
first, contributes to memorize new English vocabulary by strengthening the lexical 
competence (Bonilla, Herrera, Leal & Parra, 2007).  Second, it supports phonological 
processes  in language learning, such as the articulation of speech sounds through the 
use of “lyrics and songs” (L&S)   (Murphey, 1992). Music, also,  raises awareness on the 
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cultural aspects of a language. Authors like Byram (1990) and Cruz (2007) illustrate the 
importance of not merely teaching the language structures but cultural aspects of the 
language that are also necessary in English learning processes (Byram, 1990) 
In spite of the proven benefits of the music in EFL processes, music is still being 
incorporated for the same purposes in teaching. Murphey (1992) states in his book 
“Music and song” the many useful and innovative ways into which music can be 
applied and not merely filling the gaps of a song. The author also reports that teachers 
are easily tempted to conduct the same activities when working with music, which 
reveals that music is not being exploited as it should be.  
The purpose of the present study is explained as follows. Firstly, the objective 
was to investigate whether four EFL young learners from third grade in the public 
school Tokyro, whose ages ranged from 7 to 10 years old, with different kind of 
personalities could benefit from integrating the use of music to enhance the process of 
learning English, in view of promoting the development of affective, behavioral, 
cognitive and culture aspects of the language. Secondly, the reasons to select children 
for this research and no teenagers neither adults are explained as follows:  
 
 Garner (1983) states that childhood is the most appropriate life stage to build 
the habit of performing any musical phenomena. For that reason, this research 
highlights that it is important to stimulate the musical intelligence since an early stage 
with the purpose not to execute an instrument but studying other phenomenon, in 
this case English language. In other words, the idea of this research is to encourage 
children to use music while strengthening language learning.   
 
Besides, Piaget (1952) sought to describe “the learning stages” to claim that 
children aged seven to twelve years old are less socialized. It means that children from 
early age are still in the necessity to explore the meaning of the external world and 
English language linked with music becomes an important external phenomenon to be 
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explored, especially when the learners are enrolled to study English using music to 
facilitate their learning. 
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Research Questions 
 
1.  What are the results that the use of musical rhythms matched to action/picture has 
to learn vocabulary ? 
2.  What do EFL learners can benefit when working with lyrics and songs in the lesson ? 
3. How can EFL students promote their pronunciation when singing lyrics and songs? 
4. how can background music influence in the student´s personality ? 
5. what is the impact that it takes to work with music as an English cultural aspect of 
language into the lesson ?                
 
GENERAL OBJECTIVE 
Describe and analyze the influence of music in sense of its rhythms, Lyrics and 
songs, background music and music as an English cultural exponent of the language in 
an EFL third grade. 
SPECIFIC OBJECTIVES 
 
1. To know what students can benefit when using musical rhythms. 
2. To get acquainted with the results that it takes to work with lyrics and songs in the 
lesson. 
3. To discover new ways into which English pronunciation can be promoted. 
4. To know what the influence is when working with background music into the 
classroom. 
 5. To get acquainted with the students perceptions in terms of music as an English 
cultural factor in the English lesson.  
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Theorethetical framework 
  
In the next paragraphs, not only what music means today by famous musicians 
and its contrast with English educators will be presented, but also the way music has 
been applied throughout the history of education. Thoughts from different authors 
have been points of view to take into account in order to create a thick theoretical 
foundation in the topic in terms of affective student’s factors, cognitive, linguistic and 
cultural process. 
Music definition 
  
      Many quotes of music are found into Educational contexts and the next paragraph 
highlight the most relevant definitions that are important for this study in relation to 
how the next English educators perceive the meaning of music, its songs and what it 
takes to work with music into EFL learning scenarios.  
 
First; the Bulgarian Lozanov (1978) defines music as the motor head to produce 
pleasurable environments that relaxes the pupils while reading. Further, the English 
educator Murphey (1992) defines “songs” as an enjoyably medium to articulate, 
cognitive and linguistic skills. Additionally, the scientist Cruz (2007) in the culture 
lectures affirms that music can be perceived as a useful cultural manifestation of the 
countries to explore more about their traditions, costumes, believes and thoughts. It is 
evident that those concepts point to different purposes and those are the interesting 
believes of music into which the study pretends to work on. 
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Related studies… 
Music in Education and EFL teaching 
  
Music has been applied not only in regular subjects, but in English classrooms 
too. Some authors have employed music in different learning scenarios rather than EFL 
classrooms, like politics, literature and Anthropology. Christopher (2010) is witness of 
the effectiveness of the Political Science class when using music that accomplishes the 
objectives of the class. In the same manner, Bellver (2008) also remarks the relevance 
of the Spanish literature lectures especially when music, as the class content, engages 
the learners into relevant discussions about the lesson. Moreover, Stanistreet (2008) 
affirms that music is a valuable tool in order to teach cultural studies for the learners 
of the Anthropology class. Previous authors rely on the employment of music in 
regular subjects, but we can also find the execution of English lessons with music for 
language learning purposes. 
  
Music in EFL teaching 
  
In this section, it is mentioned the different ways into which music is found in 
EFL teaching; boarding different uses of music that strengths cognitive, linguistic, 
cultural and affective processes that help to promote language learning 
  
First, as part of the complexity of music, the commitments to achieve during 
this project focus to memorize vocabulary trough the use of music, in this case musical 
rhythms. To begin, authors like Bonilla, Herrera, Leal and Parra (2007) are in favor that 
music develops language learning vocabulary. For instance, Borchgrevink (1982) aims 
at illustrating the relative among music and the human brain to control language, the 
author remarks an important connection between music, mind and brain to increase 
lexicon. However, some authors like Pinker (2003); a neurologist; states that music is 
just “a cheese cake of auditory”, the author demands that “music is not necessary for 
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the development of human´s knowledge”. In other words, it is clear that the author 
assures that is merely to have fun and distract people rather than achieve any 
intellectual development, giving not much support to the music effectiveness for 
academic purposes. In contrast; the research trusts by proving that music can 
influence into the human being to strength English language. To support, Gardner 
(1983) suggests that the musical intelligence is the most appropriate to empower 
motricity, coordination, memory and analysis. Besides, the author also advices that the 
stimulation from an early stage of the musical intelligence is not only to execute a 
musical instrument but to develop the multidimensional intellect of the human being 
or to best clarify for this project, to function students’ English learning. In doing this, 
the reason to follow this inquiry points to elicit the musical intelligence of students 
from 3rd grade to match musical rhythms with language to facilitate the memorization 
of new English words. Furthermore, Freshwater’s (2007) research in “Childhood 
education” found that music is the understanding of verbs and vocabulary trough 
songs that require movement or total physical response which are proper to help 
young children in the process of building their lexicon. 
 
On the other hand, the use of Lyrics and songs are also mentioned and 
discussed by some English educators presented below. To begin with; Coromina (1993) 
discusses both; that the songs´ content allow learners to expand their vocabulary and 
get familiar with American colloquial expressions. Besides; Morales also (2008) found 
that learners can improve the level of their lexicon competence by using lyrics of Rock 
& Roll music as an effective learning and teaching tool. To add, it is useful to headline 
the study by Bonilla, Herrera, Leal & Parra (2007) who argue that lyrics and songs 
enable major assimilation of vocabulary and the study of grammar structures. 
Additionally, Medina (1993) suggests that the use of songs in illustrated American 
History can produce a major effect in the acquisition of vocabulary rather than 
traditional spoken histories. Moreover, Eken (1996) highlights the significant result of 
English songs to explain specific topics in a different way from the textbook. In other 
words, songs are useful to teach grammar completely isolated from any textbook. -
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“Teachers would not feel so bound by the textbook and traditional teaching methods” 
(Eken, 1996). 
 
As other point of view from the use that some Educators have given to English 
songs; they say that listening to English songs can stimulate other cognitive skills. To 
begin, Gray (1983) assures that when EFL learners are exposed to listen to English 
songs, they improve their listening skills. Morales (2008) also agrees the improvement 
of listening, when learners listen to music, since it creates an interwoven connection 
among the two cognitive skills, listening and speaking. Further, Kumai & Timson (2002) 
state that students develop listening and pronunciation skills when learning a specific 
song. Schoeppe (2001) also provides evidence of music effectiveness in saying that 
music is useful to progress listening comprehension through the task of bottom-up and 
bottom down when playing a song. In relation,   Diamond & Minicz (1994) also states 
that when children are involved into musical activities with the songs´ texts, reading 
skills tended to be accelerated over a long period of time. To finish, Halliwel (1992) 
suggests the effectiveness to encourage the learners into pronunciation tasks by 
singing English songs, before they move forward into the understanding of the 
language structures. Consequently, this project considers the different ways into which 
songs can be used for the production of any cognitive skills from the students.  
 
Moreover; background music is also part of the grand magnitude of music as a 
very historical phenomenon by Lozanov (1978) who pioneered the use of background 
music on EFL learning scenarios. Lozanov (1978) took advantage of baroque music with 
the purpose to achieve a relaxing environment into the English classrooms. Jedinak 
(2010) also states in his article about “Using Music in the classroom” that background 
music creates a relaxing atmosphere in an English class in order to get students 
concentrated while reading a text or filling a void in the lesson before moving into one 
to another activity. Forward, Saeki (1994) stimulates the English classes with 
background music at creating a pleasant English environment to learn. However, Tim 
Murphey (1998) in his book “Music and song” suggests the use of background musical 
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sounds can be applied for other purposes; during role plays or while writings 
assignments rather than reading activities. 
  As a result, this project agrees the use of background music when students 
write as a strategy to create comfort into written tasks. The reason to implement this 
during students’ writing in the lesson is in order to make prove the research by 
Gregory (1996) about “the development of emotional response to music in young 
children” who found that when the students were exposed to high sequences of 
rhythms or major modes of music into the classroom, it causes stress and high levels of 
anxiety during writing activities. Besides, low frequency of rhythms or minor modes of 
music effects produce less “happy” responses for the students in the class (Gregory, 
1996). As a result of previous considerations, this project challenges to face positive or 
negative results in relation to the students’ reaction while writing activities 
accompanied with background music.   
 
Finally, as the last factor of music to focus on is music as a cultural aspect of 
language or MECA. English as a whole is the study of not merely its grammatical 
structures but its culture (Baker, 2003). To begin, it is a matter of fact to highlight that 
music is a cultural aspect of language. To Illustrate, Byram (1990) divides the definition 
of language culture into four aspects, the aesthetic, sociological, semantic, and 
pragmatic. However, it is valuable for this research to deepen merely into the 
aesthetic factor which relates to music as the spot light focus of this research.  
  Cruz (2007) explains that in foreign language learning scenarios, teachers 
commonly have the tendency to not take into account the culture of the target 
language into the lesson; for this; Byram (1990) suggests that is required to 
incorporate aspects of English culture into the English class to obtain different 
perspectives by the students among their C1 and C2; and make the lesson more 
interesting. Alpteking (2002) supports that culture lessons in most of the cases 
facilitate; in a certain way; the learning process. For instance, through an investigation 
by Byram (1990) portrayed that more than the 50% of the learners displayed the will of 
getting interest about the English class in the margin of its culture, higher the content 
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of the class towards cultural aspects of language, higher the interest and importance 
given by the students to learn more about culture and language. In addition, Cruz’s 
(2007) findings aim at portraying that the participants observed, they presented a 
positive change of attitude towards the English class that require some specific aspects 
of English culture. In short, it is evident the high Impact culture promotes in EFL 
learning scenarios as relevant authors quoted before. As a result, the idea for this 
research is also to follow music as an English cultural factor into the implementation of 
the project with the purpose to elicit possible perspectives by the students among 
their C1 and C2 analyzing considerable effects to enhance the learning process. 
  
Music as an affective factor 
  
     To begin with, it is completely difficult to develop language if learners have less 
motivation (Krashen, 1982). For this reason, this research proposes music to raise an 
appropriate students’ affective factor during the English classes. As a result, it is 
significant to mention that the affective motivational factor is a very important role 
when Learning English language. To specify, Krashen ´s affective filter hypothesis 
(1982) means how linguistic Input is received from the environment depending upon 
the learner´s attitude which could be both high motivation with low level of anxiety or 
low motivation with high levels of anxiety affecting student’s learning. To make 
relevance; it is prominent to partner Juniper (2007), to say that music creates a cozy 
environment of high motivation as a positive student’s affective state to learn English. 
Previous author also regards that learners’ affective filter is important when learning 
language and music has been shown to have positive effects in this part. Richard-
Amato also (2003) agrees that “Music seems to be very beneficial in this area, as it can 
increase joy and confidence while lowering anxiety” producing effective learning. 
According to previous statements, this project pretends to stimulate the learners’ 
affective filter through the employment of music with the principal aim to receive 
appropriate students´ willingness for the English lesson. It is imperative to partner 
Krashen (1982) to say that the idea that language learning cannot be enjoyable is 
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outdated. Consequently, this project believes that if learners are appropriate 
motivated and influenced to learn English trough music, they will learn in a significant 
manner. 
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Methodology 
 
Type of the study  
The present study is qualitative, interpretive and descriptive. In this sense, this 
study is qualitative since it seeks to answer the questions whether music has positive 
or negative influences for the students; exploring this trough the collection of the 
evidences, pretending to produce the findings analyzed from the data and looking for 
the specific information related to the particular group of participants selected into the 
research (Guest, et al, 2005). Second, it is also regarded as an interpretive research 
due to the methods used during this project to collect the data as one of the main 
purposes of the study; it was intended to understand the phenomenon of music 
embedded in the English lesson (Babbie, Earl.1989). Third, the idea was to present a 
detailed account of the data collected and the characteristics about the students from 
the third grade being studied into the EFL classroom through an analytic research 
(Merriam, 2002). 
Context   
The study was conducted in an urban public institution named Tokyro, located 
in Pereira-Risaralda (Colombia), whose economical status was ranged as a low social 
class; the students came from a very vulnerable society. The school was divided into 
three buildings: elementary, secondary and administration building. The institution 
counted with classrooms from first grade until 11th, where every single grade had four 
classrooms with a maximum of 40 learners inside with a total of 2000 students, and 50 
teachers from all the subjects in the whole school. The English classes took place two 
hours per week.  The curriculum of the English lessons was aligned to “Estándares 
basicos de competencia” according to the Ministry of Colombian Education. 
Furthermore, it was also found in the infrastructure of the school wide scenarios for 
 Mauricio Vargas Gutierrez 
Music embedded in English lessons: A case study with a group of 3
rd
 graders in a public school 
21 
 
leisure activities for the learners and the learners also had an access to the restaurant, 
library and the computers room. 
 
Setting 
To continue; it is appropriate to describe the classroom setting into which this 
research took place. The project was developed in a context of 40 students from third 
grade. The classroom counted with suitable study chairs; apparently; the room had an 
appropriate classroom learning setting. To be more specific, all of the students had 
their own desk study and the scenario also required one board to provide teaching and 
a CD player. However, the classroom atmosphere was difficult in sense of the huge 
number of the students inside the classroom.    
     It is important to take into account that among of those 40 students only 4 pupils 
were chosen and analyzed according to their different type of personalities such as 
extroverted and introverted learners. They are presented below. 
Participants 
The participants that belonged to this research study were two females and 
two males from the third grade class in the primary school, Tokyro. They are: 
 
Camila was 9 years old and was characterized for her well behavior in class. Her 
personality was introverted as she had no difficulties to concentrate in her place of 
working. She rarely tried to impress other people by showing how good she was at 
doing something. She also preferred working alone rather than being part of a study 
group; she was self-sufficient to work by her own as proper from introverted learners 
(Cook, 1996).  
Otherwise, Brandon was frequently motivated to take language risks since he 
was willing to participate every time the teacher asked a question. Brandon was 8 
years old and he was often available to work with other classmates in cooperative 
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learning scenarios. Brandon demonstrated a good academic performance in other 
subjects; he also used to participate actively, and asked a question frequently without 
any shyness when he did not understand something. Those are proper features of 
Brandon´s personality to be an active learner or extroverted one who is constantly 
involved in the participation of the lesson (Barron, 1981).  
Another participant was Santiago, which presented an age of 8 years old, 
evidenced a low academic performance, and whose preference was working in small 
groups. Taking into account previous personality features by Santiago, it is argued by 
Guiora (1981) that those kind of learners have difficulties to work in cooperative 
learning scenarios sharing ideas among a certain number of classmates. The author 
also affirms that those students have a better academic accomplishment when 
working individually rather than in groups.  
Focusing on the last participant,  Valentina normally presented high rates of 
disciplinary issues and was always characterized to be extremely extroverted, talkative 
and frequently moved around the classroom distracting other learners. It is mentioned 
that learners who report high levels of disciplinary issues; are normally featured as 
extroverted (Ehrman, 1993). She was 10 years old and was always able to take risks to 
communicate any message, even if she had no clear her answers.  
Researcher´s role 
 
     This study involved participant-observer in the role of facilitator, meaning that the 
teacher is completely in the field of the research as the participant who manages all 
the process, coordinating and observing the phenomenon to be studied (Merriam, 
2002). The researcher was the teacher of the participants.  
Methods to collect data 
The data collected for this study was guided through the use of teacher’s 
journal, video recordings, worksheets and interviews.  
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First, the purpose to work with a teacher’s journal aimed at improving 
instruction trough reflective statements by the teacher about the facts that were 
happening into the classroom and what possible issues needed improvement as 
supported by Thomas (1995) saying that a teacher´s journal elicits a concern about 
positive and negative aspects found in previous lectures.  
     Next, observations are essential to describe a detailed amount of information; 
analyzing the effects of any phenomenon that could enhance or possibly disturb 
students´ language learning (Potter, 1996); the idea to work with a video recording 
was with the aim to observe the student´s   behavior when being exposed to music.  
Third, taking into account that artifacts are useful methods of data to make a 
deeper study of the student´s output into the classroom in relation to the 
phenomenon being studied (Potter, 1996), students´ work in class was quite needed 
for this research as an evidence of the students’ academic performance.  
     Finally, interviews were used to gather data from the participants through the use 
of questions and verbal interaction (Potter, 1996). In that way, the interviews were 
collected before and after the end of the research. To specify, at the beginning there 
was addressed one interview in order to know student´s experience about the use of 
music in the English lesson and describe them in the study; and the second interview 
which was guided at the end of the research was aimed to document students’ 
perspectives and testimonies about the use of music in their process of English 
learning. It is remarkable to highlight that during the interviews the questions were not 
exactly asked in the way they are written here, but were absolutely related with the 
main idea of the base questions. 
 
Interview – Before the Research (see annex 09) 
Interview – after the Research (see annex 10) 
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Data analysis 
The process of data analysis was supported by the Grounded Theory proposed 
by Charmaz (2007). This methodology is about how theory appears from the analysis 
of the data collected through the application. Taking account previous statement, the 
researcher is categorized into different analysis stages that embraced the coding of the 
information, the concepts identification, the concepts categorization, and the 
emerging categories interpretation that yield theory. 
It was required to codify the data in order to keep track of the information 
which was collected and to facilitate the triangulation process. The codes are further 
found in the findings and they are presented as follows. 
TJ: Teachers´ Journal (English) 
ISS: Interview student Santiago (Spanish) 
ISB: Interview student Brandon (Spanish) 
ISC: Interview student Camila (Spanish) 
CWC: Camila´s work in class (Spanish) 
BWC: Brandon´s work in class (Spanish) 
VWC: Valentina´s work in class (Spanish - English) 
SWC: Santiago´s work in class (Spanish) 
VT: Video Transcription (Spanish-English) 
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Instructional design 
 
The time required for the implementation of this project was accomplished 
during two months of English lessons. A total of 10 lessons divided into two hours of 
class during the week. Occasionally, there were two sessions in a week, some others 
just one session. The two first lessons were in order to observe the learning scenario 
and to familiarize with students and during the next 8 lessons the research started to 
be implemented. During the teaching stage, the research covered six topics as they are 
the ABC, numbers, days of the week, daily routines, time expressions, likes and 
dislikes.   
     The lessons implemented in this study followed the ESA structure (engagement, 
study and activation) proposed by Harmer (2007) in which given theory is considered 
the three main stages during an English lesson. However, in this case the ESA structure 
was attached with musical tasks into the stages of the lesson plan; including music not 
so far from the relation with the aim of the lesson. To emphasize,  it was almost always 
encountered that the students were engaged with a warm up song or catchy musical 
rhythm at the beginning of the lesson to review and refresh previous input. The topic 
was introduced through diverse material where necessary music was implicit in the 
explanation of the topic and finally, students had the opportunity to put into practice 
what they had learned with the purpose that music was also encountered in the 
activation stage of the lesson. For instance, a catchy rhythm was always almost 
presented as the engagement of the lesson in order to practice previous vocabulary 
like the daily routines. Then, the new topic was about to study some time expressions 
using of course visual material as flashcards which could contextualize the topic which 
was also presented through musical material like the singing of a song composed by 
the teacher. Afterwards, the whole group was invited to do activities where they could 
produce output with the use of music. It was clear the effectiveness of some learners 
and the difficulties of concentration by some others based on the personality of the 
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learner, extroverted or introverted. For this, the teacher always tried to give support 
and assessment to each student by walking around the classroom monitoring their 
performance and helped them when it was required.    
It is important to highlight that as most of the students are characterized to 
present a short-term memory where they can easily forget the topic of previous 
lessons. It was required to repeat and recycle input as possible and the use of musical 
rhythms and visual material were key helps to support learners to obtain and 
memorize the information already given in previous lessons. The following is an 
example of a lesson plan accomplished during the research. 
Example of lesson plan and its adaptation with the music (see annex 01) 
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Consent forms and Ethical considerations 
 
  
Meetings and conversations with the principals of the school were conducted 
in order to make this investigation possible. Since one of the aims was not to cause 
troubles for the institution, an appointment was scheduled with the head master, 
director and the teacher in charge of 3rd grade from the high-school in order to talk 
about the project and ask for permission to conduct the study. Once the researcher 
had the approval to accomplish the investigation, the participants were told about the 
inquiry in a very understandable language about the project. Hence, they were 
informed about the new English class with music during the period of two months. 
Students did not opposite to the idea and decided to make part of the investigation. 
Moreover, in order to protect the integrity of the people involved in the study, 
pseudonyms were used with the purpose to keep the real identity of the high-school 
and people during the collection of the data process.  
 
(The annexes are attached at the end of the document) 
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Findings 
 
     Throughout this section, the most relevant findings that emerged during the study 
and implementation of this research are presented in view of providing evidence, 
interpreting and discussing the data gathered in the application of the different 
methods used in this research. 
 
The use of musical rhythms matched to action/picture trough repetition that 
enhance the learning of new vocabulary 
     One of the most significant results evidenced during the research was the learning 
of new English words when using rhythms like Reggaeton and Rap that were matched 
to actions or pictures that facilitated the memorization of the learners. It was evident 
that the use of reggaeton and rap rhythms created a significant experience to study 
and recall new English words. The results are explained as follows: 
      Working with MRS matched to language entailed the implementation of repetition 
drills aiming at memorizing words on time with the sequence of the musical rhythm. In 
other words, the idea was to create as many connections as possible among rhythms 
and words with its meaning. In doing this, results suggest that students repeated and 
memorized new words during the lessons in a very innovative way for the learners, as 
the musical rhythms seemed to be highly enjoyable and effective when it dealt with 
learning new terms rather than simply writing a list of English words. 
     The excerpt below shows the procedure implemented in the lessons and the 
accurate answers from the students when asked about specific vocabulary. 
(VT) … Contextualization: The rhythm is playing and teacher repeats the word as many times as possible 
following the sequence of the rhythm and representing also the meaning of the new word trough an action 
or picture. After; students follow what the teacher did repeating as many times as possible the new terms 
in based of the musical rhythms. Then, in order to check understanding of the drills of repetition, teacher 
asks: Santiago… what is this? What is this action? (The teacher has a picture in his hand or if possible he 
makes the action of the verb) – Santiago says: Soccer! Valentina corrects: play soccer! 
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  Besides, one of the interviews revealed that Santiago expressed how the 
rhythms facilitated him to memorize the words he had repeated many times in a 
pleasant and accurate way. 
(ISS)…Teacher: Santi… Quiero que recuerde… ¿cómo era la forma Como la profesora X les 
enseñaba nuevas palabras en Inglés? 
Santiago: con muchas palabras en el tablero.  
Teacher: y… ¿como cree usted que lo estamos haciendo ahora?  ¿Cree que ha aprendido algo? 
Santiago: Huy sisas Teacher es que con esos ritmos es más chiris. 
  
Based on previous data, this research regarded the impact as positive when 
working with MRS to learn new terms, given the fact that motivation and innovation 
were key aspects in the process of increasing English students’ lexicon. Results 
reported students’ interest in the rhythms for being catchy sounds that motivated 
them to take part in the drills of repetition. Besides, innovation was recognized by 
students as one of the factors that contributed to learn new words opposite from the 
traditional manner they had been used to learning which consisted of writing large lists 
of words on the board without focusing on other skills. For that reason, data suggest 
that this new pedagogical tool might enhance the development of the lexical 
competence.  
     In consideration, Harmer (2007) states meaningful the effective usage of actions 
and pictures that help students to memorize new words. And, Borchgrevink (1982) 
remarks the compound connection between music, mind and brain to increase lexicon 
trough repetition by rhythms. Both of the previous statements mixed together could 
make possible the memorization of new words. To illustrate; the connection between 
image and sound matched into a musical rhythm through drills of repetition could 
facilitate the lexicon competences. This associated exercise of musical rhythms 
supported by action/picture helped the students to memorize and learn new 
vocabulary trough the practice of increasing the lexicon competence in a more 
enjoyable way for the learners. It is not only because of the rhythm, it is because of the 
mixture among Rhythm, sound and action/picture in the doing; it is about an 
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associated activity of music, images and sounds that make easier and more attractive 
the learning of new words. 
     To conclude, Gardner (1983) illustrates that through the stimulation of the musical 
intelligence, it is possible to enhance memorization. In relation to this finding, it is 
evident that the use of music in terms of the rhythms, they might make part of the 
memorization of new vocabulary since students repeat, memorize and learn new 
lexicon following the rhythms sequence on time based on action/picture. 
The use of melodies and songs to study language features that promoted students´ 
motivation in the lesson.  
     The use of songs was considered a proper strategy for this project to engage the 
learners into the lessons. Considering this, the facilitator changed the original lyrics of 
familiar and well-known songs by the students (as reported in previous interview at the 
beginning of this research-see annexes), into the needed input for the lesson; then, the 
students were encouraged to sing along with the purpose of motivating and involving 
the learners in the study of the language content of the lessons.  
     It is important to highlight that in this stage the students assumed the role of 
singers. In that sense, it is found in the data that when the facilitator changed the 
original lyrics of any familiar song, the students seemed to be more interested and 
engaged in the lesson. 
 (TJ)…“Students enjoy singing, even more when the songs are familiar to them, maybe because one 
musical piece of the radio stations, television media, streets or parties is brought into the English 
classroom which makes the students call their attention and participate in the lesson. I think that 
this medium is very good and fun for the Ls to develop part of the study stage of the lesson”. 
 
(See annex 01 - title “As I like it, I´ll sing it”) 
      The students’ likes were considered when selecting certain kind of music for 
introducing a topic. The fact that students had already heard the song before out of 
the classroom made the learning experience more entertaining and captured their 
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attention; this might have contributed to decrease students’ affective filter. It was 
evident that students showed willingness and readiness for the English lessons. The 
following is another example of this. 
 (VT)…“esos son unos temas, esas canciones las pone mi hermanita a toda en la casa y huuuy 
Teacher… ojala la Teacher X nos pusiera esa musica para la clase” 
 
       For more support in the Statement that the use of music could have influenced 
into the student´s affective filter in a positive way, it is presented the next transcripts 
by the students performed at the end of this project with the question what students 
liked the best about the English Lesson.  
(SWC)…
 
 
(CWC)…
 
 
 
As evidenced in the previous excerpts, students seem to have enjoyed the 
incorporation of music into the lesson. In this way, the musical material used to study 
new language input was relevant, attractive and appealing for the learners; this made 
the students feel comfortable to participate in the lessons as a meaning of well 
balanced affective states in the English classroom; increasing the students’ motivation 
for the English class.    
     The ideas presented in this finding are aligned to what Krashen (1982) mentions 
regarding the affective filter. Krashen ´s affective filter hypothesis (1982) refers to how 
language input is received depending on  the students´ anxiety level. The lower are the 
levels of  anxiety, the better is the learning process.  The author regards that learners’ 
affective filter is important when learning a language and studies revealed that music 
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has positive effects on learning processes and reduces the affective filter in learning 
events.  
     In brief, this project suggests that the use of familiar songs as part of the lesson 
might benefit the learners’ affective filter creating low levels of anxiety that implies 
appropriate student’s attitude for the learning event; students enjoyed the English 
lessons. This study confirms Harmer (2007) comments referring to the idea that the 
belief that learning cannot be enjoyable is outdated. Consequently, this project 
believes that if learners are appropriately motivated to learn English through music, 
they might have a higher chance of developing the established competencies. 
Pronunciation was promoted through the use of lyrics & songs (L&S) that allows 
students acquire a close pronunciation of the new English words  
     Lyrics and songs were also part of the English lessons in order to articulate students’ 
linguistic competence, to be more specific the phonological competence. Thus, the 
facilitator promoted English songs that caught the students’ attention; then, the 
students were encouraged to sing along with the purpose of helping students develop 
their pronunciation skills.  
     Artifacts collected in the course of the study showed that while the learners had a 
proper pronunciation when singing; students’ writing did not evidence similar results 
as previously said in the students’ language articulation. The examples below support 
these comments.   
(TJ)…Today lesson was okay, as well, the purpose of the worksheets given to the students, it 
was merely to understand some key words or verbs encountered in the song, and well… I think 
students when singing, have a close pronunciation with the English song as it is perceived after 
checking the student´s work in class that they write as it seems they pronounce when there are 
happy singing. Well… mmmm, for me was curious this fact.  
           (VWC)…Complete the verb according to its picture:  
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(pley soccer- Play soccer) 
 
(BWC)… Complete the verb according to its picture: 
(Pleisoker – Play soccer) 
The previous samples, taken from the students’ artifacts, depict some problems 
in spelling, which might imply that the exposure to the music contributed to the 
students’ pronunciation but affected students’ spelling of words. 
 Besides; during the video recordings is evidenced a proper phonological 
production when students were exposed to sing the next song (see annex 06):  
If you're happy and you know it clap your hands. 
If you're happy and you know it clap your hands. 
If you're happy and you know it and you really want to show it, 
If you're happy and you know it clap your hands. 
 
If you're happy and you know it stomp your feet. 
If you're happy and you know it stop your feet. 
 
(VT)... During the warm up activity of the lessons, students sang the happy song” with a          
             proper pronunciation of the language. 
 
 
It is seen that as students enjoy to sing English lessons in the classroom as the 
warm up activities of the lessons, they present an adequate use of phonological 
competences when are invited to sing English songs. 
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To discuss the results found during the analysis of the data collected, the 
students were involved to sing short English songs where they articulated phonological 
competences with elemental intonation and correct pronunciation. Conversely, the 
“basic standards of competencies in English foreign language” was a basis regarding 
the specific standards to develop in third grade. In this way, it describes into the 
speaking stage that the students are able to sing English songs with appropriate accent 
and utterance. Besides, Halliwell (1992) highlights the value when working with young 
learners to focus language on the way how it first sounds and then, to study deeper 
the language written structures of the new language structures. For instance, the use 
of L&S was regarded as a convenient exercise of linguistic skills to start developing a 
proper use of English phonemes no matter if students’ writing was not impeccable 
even more in their mother tongue. For further conclusion, this means that when 
learning a language students firstly have a competent use of phonological production 
in L2 but incorrect employment of orthographic skills; thus, this is not considered a 
negative fact; a positive, instead. Sometimes teachers are primarily focused to study 
the written way of any word or sentence in the L2 and this can further affect the 
students’ pronunciation skills as they use to read them in their mother tongue, in this 
case Spanish. It is better and much more effective to concentrate the learners on an 
initial process about how the language sounds first before making a structural study of 
the language. 
The different effects of Background music (BM) according to the students’ 
personality while writing. 
     As an applicable fact in the use of BM it is valuable to remember its origin by Dr. 
George Lozanov; who made use of BM aiming at relaxing the students in reading 
activities while listening to baroque music, creating a comfortable classroom 
atmosphere. Otherwise, rather than using BM for reading purposes, this project 
focused on creating relaxing environments during written assignments. However, the 
spotlight of this process was to decode the effects of BM in the English classroom 
according to the students’ personality during the writing activities. The results varied 
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extraordinary; they were considered effectively positive in those introverted learners 
but surprisingly negative in the extroverted ones. The data is presented in the 
examples below. 
     First, it was seen during the observations that those introverted learners presented 
a very particular behavior in the written activities when listening to BM, the students 
demonstrated positive aspects; such as, willingness to participate and a better 
academic performance towards the task assigned in the classroom. 
(TJ)… “I got surprised that Santiago and Marina (Introverted Ls) who usually take time to get 
back the written tasks or that normally don’t deliver the exercises on time; this time that they 
were exposed to BM during the activity, their participation during the exercise was much 
better.” 
 
     In this point, it is considered to suggest that BM could have influenced the students´ 
attitude the learners demonstrated a better enrollment and commitment in the tasks 
assigned. As a matter of fact, it was also found a very significant testimony by Santiago 
in one of the observations.  
(VT)…Teacher: Santty…Si Hizo la tarea..?  
Santiago responde con un gesto no muy a gusto: “Noooo Teacher… Mi mamá no me deja hacer 
las tareas… jum..  
Teacher: Que !!! Bueno hombre, saque excusas ahí y verá, tráigame el cuaderno me hace el 
favor. 
Santiago: Noooo que va... no ve que mi mamá no me deja escuchar música cuando hago las  
tareas.  
 
It is interesting to see a possible influence of this research about how sometimes 
students can carry the ways of learning from the classroom to their houses. Probably, 
music could be the turning-on key that enrolls the learners to perform and complete 
their tasks in a more pleasant way. It is clear the positive engagement students could 
have assumed in the execution of any written task while listening to music. Besides, 
the data also depicts that if music was off; students complained and worked slowly 
affecting their academic efficiency. 
(TJ)… “Unfortunately during the written activity students did not participate as before… students 
were not very engaged at all in the written task as common in previous lessons maybe because they 
could notice the absence of music; there were some technical troubles with the equipment.” 
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  In one way or another, music was a reason for the students to work more 
effectively completing their tasks faster by those introverted learners. However, some 
other results were seen during the observations which were totally different when 
working with those extroverted learners causing serious problems during the time of 
the research. It was observed that MB music with high rhythmic frequencies during the 
written assignments was a reason for distraction for those extroverted learners as they 
started moving and dancing around the classroom causing disorder and behavioral 
issues. 
(VT)…Contextualization: 
Valentina is dancing and moving around distracting other learners, causing disciplinary issues 
rather than being concentrated in the written task. 
Tecaher says: Valentina !!! – Sientese por favor, sientese valen.  
 
     Moreover, the data collected in the teachers´ journal showed a grand  
disappointment, once the lesson was out of control with those extroverted learnes like 
Valentina who preferred just dancing, moving around, not working and failing the 
academic purpose of the activities; sometimes the English lesson started being out of 
control.  
(TJ)…The disciplinary issues are still common in class by those extroverted learners who do not 
cooperate during the written tasks. 
 
     It is clear the way how the results vary according to the personality of the learners. 
It is seen the positive aspects when working with those introverted learners and the 
serious considerations to take into account when it is about working in written 
assignments with extroverted learners when they are exposed to BM in the classroom. 
These statements are followed into deeper discussion.   
     The writing assignments sometimes can fail its main purpose when extroverted 
learners are exposed to high rhythmic frequencies. As a point of discussion, it is clear 
that major rhythms causes serious effects affecting language learning for some 
learners as illustrated by Gregory’s (1996) inquiry about “the development of 
emotional response to music in young children” finding that when the students were 
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exposed to high sequences of rhythms or major modes of music into the classroom, it 
causes high levels of anxiety during the writing activities, in other words, fast or strong 
music like Jazz-Rock or instrumental Disco music can create anxiety to move or dance 
for those extroverted learners. Sometimes music is a reason for distraction in some 
learners (Pinker, 2003). However, it is important to twist the next thought:  Although 
major modes of music can affect those extroverted learners becoming with high levels 
of anxiety into the classroom, it has been observed that it can benefit those 
introverted learners and encourage them to be more active and perform better in 
written assignments inside and outside the classroom as an effective pedagogical tool 
in their learning process.   
     To conclude, the findings reported that background music engages introverted 
learners to be more encouraged in the writing tasks under the exposition of high 
sequences of music, like electronic BM which was considered the turning on to commit 
the tasks. Unfortunately, this investigation is aware of the seriousness of the situation 
when extroverted learners are exposed into major musical modes promoting no 
concentration in the given assignments. 
Exploring Music as an English cultural aspect of language (MECA) that created 
interest in the English lesson 
     First of all, it is accurate to clarify that music is an important cultural aspect of 
English language as the most popular and possibly the best singers of pop, rock, jazz, 
soul, reggae and electronic music are encountered into English speakers; and that is 
the main reason why this project considered not only teaching the English language, 
but also the instruction embedded cultural components of the language; in relation to 
different musical genders and artists that can be explored into the English speaking 
world. The idea was to access through the use of different music genres the study of 
the culture of the target language; in order to help the students become aware of the 
differences and similarities between cultural aspects from the mother tongue and the 
foreign language. Although the students are usually exposed to popular music genres 
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from Colombia; this project aimed to familiarize students with music genres typical 
from Anglophone cultures with the purpose of promoting cultural aspects of the 
language.  
     Data collected reported that the students engaged in the lessons; inviting the 
students to listen something new, totally out of what they are costumed to listen to; 
this included different music genres like reggae, jazz and industrial hits. It was evident 
that those unfamiliar genres became aspects of language culture that created curiosity 
in the learners to know more about them into the lesson; the students’ requests on 
going more intp depth shed light on this fact. 
(TJ)…“I feel very good because even if students already have a proper taste for any musical 
style like reggaeton, they did not reject at all the idea to explore other music genres like reggae 
as they came to me and wanted to know if the lesson will continue for the next time but as the 
bell rang,  the class was over”.  
 
     It is evident that students feel engaged to explore other musical tendencies which 
can be used in the lesson. Besides; it is clear in the data how unknown music genres 
captured the students’ attention and encourage them to know more about general 
musical culture through the exposure to unknown and unique Anglophone rhythms. 
(Example: As our Colombian context lacks of music like the Sweden band from Europe 
called COVENANT). 
(ISB)…Teacher: Brandom… ¿Qué grupos musicales le llamaron más la atención? 
Brandom: Huy teacher esos manes de Covenant son una chimba. Me trama como suena asi 
todo Push !!! Push !!! pilas pues Teacher, no se le olvide traerme el CD que usted nos dijo.   
 
     Indirectly, there is a positive mood that Brandon presented for the lesson and much 
more it is clear the interest for the English band which content was connected to the 
English lesson. This fact reflects the enthusiasm that stemmed from the 
implementation of these music genres. 
     Moreover, in relation to the comparisons made by the students among C1 and C2, 
students noticed some differences between the music genres and were encouraged to 
know more about the cultural content. Specially, jazz and industrial music created high 
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curiosity in exploring more about the artists, bands, costumes, traditions that focused 
the learners also to find contrasts, similarities and differences between C1 and C2. For 
instance; it was found that the participants expressed that there were people in the 
world who dance strange and different from the way people dance in Colombia.  
(VT)…Valentina: “huy ese man como se mueve, mirá, mirá, mirá…. jajajajaja como se mueve 
de charro”- 
Camila:“No, si es que esa es la forma de hacer eso”.  
 
     In the previous excerpt, students watched different dancing styles where students 
were able to compare and contrast C1 and C2. They expressed their opinions towards 
both cultures. (Example: Camila manifested boring the music by Johnny Rivera in 
comparison to the swim by Ray Charles in some songs like “Hit the road jack”). 
(ISC)…Teacher: Camila… A usted le gusta escuchar musica de Jhonny rivera ? 
Camia: Nooo que pereza ese man 
Teacher: jeje.. recuerda a Ray Charles ? El negrito del piano. 
Camila: No more… No more… No more… No more… jejejeje eso si es pa’ bailar asi, asi, asi.. no 
more.. no more…no more… 
(Taken from the Song by ray Charles: 
“Hit the road Jack and don’t u come back 
No more, no more, no more, no more, no more”). 
 
Camila: Teacher… de donde es que es ese señor ?... Ese señor como hace para tocar si no ve?...  
Valentina: Pues tan boba, con los dedos. El no ve porque es ciego. 
 
     Data above confirms that students could perceive a series of differences among the 
Spanish music they used to listen to and English music. This created an interest for the 
lesson to know more about it. Students feel attracted to the different musical styles 
found in the English speaking world; and much more when they had the opportunity to 
study a complex cultural content that makes the English lesson more appealing when 
dealing with cultural aspects of the language.  
      After making an exploration of a variety about different musical styles and some of 
its characteristics  encountered into the English speaking world, It is clear that students 
like Camila -one of the introverted participants- took an open mind perspective 
towards the target culture; accepting people differences from C2 culture. Byram 
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(1996) says that  the idea to accept differences is for those who break limitless barriers 
in understanding different cultures by personal perspectives. Likewise, Cruz (2007) 
explains that is required to incorporate aspects of English culture into the English class 
to obtain different perspectives from the students among their first and second 
culture; whereby, the students acquire a positive change of attitude towards the 
English class. Similar results were obtained in the current study that evidenced good 
attitudes in the lessons when implementing a cultural component. As a result, this 
research found useful the idea to incorporate music as an English cultural aspect 
(MECA) into the lessons no matter if this project did not conduct a deeper, complex 
and thick exploration of the English cultural content, but optimal result to demonstrate 
one way to engage learners in the English lesson;  task that will depend on future 
researches to have a plenty and unified study of MECA in the English class to elicit 
interest in the lesson and possible perspectives by the students among their C1 and C2 
analyzing considerable effects to enhance the learning process. 
     To conclude, sometimes students see less attractive the English class simply as 
everything is grammar or vocabulary, loosing focus to some possible relevant content 
changing the class face into topics and items relevant for the students where they are 
able to compare, think and prefer among C1 and C2. Students love reggaeton music 
because it is what our Colombian context offer every time and everywhere. This 
inquiry believes important to expose the pupils to aspects of culture to guide an 
English class that impact the students’ attention to study English language to 
strengthen language learning.  
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Research and pedagogical implications 
 
This investigation has presented a number of findings that may contribute, in a 
certain way, to the field of foreign language teaching in terms of instruction. Given that 
the use of music has been regarded a useful tool that facilitates the learning process, 
this study confirmed that the implementation of music in the EFL classroom may have 
a good impact on lexicon, phonological competence, students’ motivation and interest 
for the English lesson. However, taking into account the complexity that it takes to 
follow this investigation,  this research considers important for further inquiries; the 
execution of deeper studies in the different areas this project pretend to be focused 
on.  
 
Firstly, this inquiry remarks the positive role that musical rhythms play in the 
process of learning new English words. With this in mind, teachers should think about 
attractive and innovative techniques that engage young learners in the strengthening 
of their lexical competences through the use of music. Based on this, when the 
sequence of catchy and steady rhythms are matched to the repetition of new English 
words, this activates the students’ memorization skills.   
 
Secondly, teachers should consider the inclusion of well-known melodies (once 
a previous interview covering the music likes by the students are gathered) into the 
lesson to study specific language structures, in that sense, teachers can adequate 
certain topics from the course and adapt the studied lesson to a song that students 
know and are familiar with. In this way, the student´s motivation in the lesson might 
be enhanced since the teacher considers students’ interests and based instruction on 
their likes. The employment of well-known melodies should be considered as modern 
applications in the classroom because this study corroborates what other researches 
have asserted in terms of the incidences that music has on students’ affective factors. 
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    Likewise, it is important to reflect on the fact students are being encouraged to 
produce an intelligible pronunciation through the use of different strategies. 
Particularly, this research invites teachers to make use of English songs and involve 
them in specific tasks that are meant to develop their phonological competence. Based 
on this, new strategies, methods and techniques need to be explored in order to 
promote the oral language production in which music seems to have a positive impact. 
Besides, this inquiry depicts that when using background music during writing 
assignments, this creates a relaxing classroom atmosphere that contributes to a better 
performance by the students during their assignments. Taking this into account, 
educators need to think about possible strategies and techniques that provoke and 
establish relaxing and comfortable learning environments so that they can have a 
better performance in the classroom. 
 
On the other hand, this study recommends that further researches focus their 
studies on how the cultural component can be fostered through the use of music 
genres. The idea is to conduct deeper investigations on the incidences that the 
implementation of music has on areas such; pronunciation, language use, lexicon, 
cultural awareness and affective states that might scaffold the learning process of the 
students in significant ways. 
 
      To conclude, it is necessary that teachers explore and carry out studies on the 
inclusion of music in the EFL classroom that goes beyond the filling of gaps in the lyrics 
which is considered outdated and very far away from innovative English instruction. 
Taking into account previous assertions and based on the Colombian education field, it 
is imperative to say that educators need to start linking content to language teaching 
and involve artistic methodological ways of teaching like literature, theater, music, 
among others, to achieve a successful English education for the learners of the 21st 
century. 
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Limitations 
 
Although this study had yielded positive results, there are some aspects that 
limited the research process when trying to proceed with all the stages planned for 
this research. These limitations might have interfered in some aspects of this study. 
In the first place, the weak literature related to foreign language teaching in the 
implementation of musical rhythms to enhance memorization brought some 
difficulties for the investigator as there were no enough foundations that guide the 
researcher in the construction of the theoretical basis of this study. 
 
A second limiting issue is related to the lack of understanding by the 
researcher´s colleagues of music in relation to its rhythms, compasses and tempo that 
unfortunately pushed the investigator to start working in the implementation of the 
project alone. That is to say, that with the help, knowledge and support of other 
colleges, this research work would have been easier to be conducted.  
 
Third, the classroom settings and learning conditions were considered as a 
serious limiting issue that could have affected the conduction of the study. Even 
though the focal group was composed by 4 participants, the whole class had a total of 
40 learners in the class which usually caused behavioral issues difficult to handle. 
Something to clarify is that students came from a very vulnerable society; whose 
behavior was characterized by the sensitiveness, aggressiveness and violence that 
affected the development of the lesson. 
 
Moreover, taking into account the big volume and mass of the learners into the 
classroom; a CD player was not enough to project music; then, it was required to 
install sound equipment around the classroom that could play optimal sound in order 
to succeed with an appropriate audio in the activities. 
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Conclusions 
 
This study conducted detailed analysis on teaching English trough the 
employment of different musical techniques into the classroom when working with 
young learners belonging to a public institution of primary education. The samples 
presented and previously analyzed all along this document, evidenced that the 
implementation of music in the English as a foreign language instruction can benefit 
different areas enriching the growth in lexicon and phonological competences and 
affective motivational states. The study also evidenced what type of English 
instruction; strategies and material are useful educational tools that might enhance 
learning. 
 
At the beginning of the research there were stipulated some manners in which 
music could be applied into an English classroom. They were; the use of Musical 
rhythms, lyrics and songs, Background music and Music as an English cultural factor of 
language. First; Musical rhythms are enjoyable and effective drills of repetition in order 
to memorize new English words, making a positive impact in the development of the 
lexicon competence.  
 
Second; the use of lyrics and songs through the study of well know melodies 
have demonstrated the promotion of phonological competences when learners were 
exposed to sing, that allows the student to have a close pronunciation of the new 
English words encountered into the lyrics. 
 
Furthermore, working with background music during written assignments has 
demonstrated to have negative and positive results. First; this researcher considers to  
take careful preparation with the use of background music when working with 
extroverted learners that; in a certain way; they can be distracted by major 
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frequencies of music during writing assignments. However, for those introverted 
pupils; it seems to create a pleasant and relaxing classroom atmosphere to be more 
active in the given assignments by the instructor. 
 
On the other hand; moving deeper into the study of cultural aspects of 
language towards the usage of different music genres have reported to produce a very 
rewarding and effective impact on the student´s affective motivational state for the 
English lesson. Sometimes students see less attractive the English class simply as 
everything is concentrated on the language grammar or vocabulary, loosing focus on 
some possible relevant content where the students could have the chance to be 
exposed to compare among their native culture and the foreign one; the idea was to 
make the english lesson something more that merely grammar structures and English 
codes. This inquiry believes important to expose the pupils to different aspects of 
English culture which could guide the English class to impact the students’ attention 
and interest to study English language in a much better learning process. 
  
It is said that once the student´s attitude is positive against the English lesson; 
fascinating aspects of language can happen that favors a better learning of the second 
language and music has been proved to step on this as a positive aspect for the 
research. 
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Annex 01 
LESSON PLAN 
TOPIC: Time expressions 
AIM: 
At the end of the lesson the students will be able to make a proper use of time expressions related with daily activities. 
Language functions:  
- Asking for, singing and telling time expressions related with daily routines. 
 
Estándares Básicos de Competencias (MEN):  
 Listening: – Following instructions. 
Reading: - Relating illustrations with simple sentences. 
Writing: - writing relevant information of my interest related with daily activities and time expressions. 
Speaking: - Describing and telling daily routines with a correct use of some time expressions.  
 
Assumed Knowledge: Greeting & farewells, days of the week, first English pronoun, daily routines. 
 
Materials: Video beam, flashcards, music, sound equipment, worksheets. 
 
DAY/STAGE/ 
ACTIVITY/TIME 
PROCEDURE 
TEACHER AND LEARNER ACTIVITY 
OBJECTIVE 
*Engage 
As a Warm 
up activity 
 
 
1-First based on a catchy hip-hop rhythm the Ss 
review previous input guessing pictures related 
with daily routines. 
 
2- As a short written review the T also uses 
background music and invites the Ls to complete a 
writing activity proposed by the teacher. The idea 
is to practice daily routines in a writing way. 
See below  -  Catchy and steady rhythms for involving 
vocabulary 
 
a-To warm up the students to start the english class, 
review and recycle information. 
 
Study: 
 
 
 
 
7- The T presents the new time expressions using 
flashcards that can contextualize input. In the 
morning/ In the afternoon/ In the evening. 
8- Once previous step has been repeated more 
than once and students´ understanding has been 
checked too… 
 The T has already composed a song where 
previous and new input is matched together. 
b- Learners will get to know the new Input 
 
 
Activation: see below – as I like it, I´ll sing it c- Learners will have the chance to practice the new Input 
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Music attachment into the Lesson Plan 
Catchy and steady Rhythms for involving vocabulary 
Level = A1 – third grade 
Aim = To practice and reinforce basic routines performed by the students during the 
week. 
Preparation = 
1. Bring to the class a very catchy and steady rhythm. Hip-hop or R&B ones are 
appropriate to this kind of activities. 
2. In previous classes give to the students a sheet of paper where they can write 
in L1 common activities they used to perform during the week. 
3. Make a list of the most general activities Students costume to do. 
4. Design or look for colorful flashcards to represent the activities collected.  
Example 
1.       2.             3.       4. 
5.       6.    7.  8.  
  
In class = 
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1. Present in L2 the daily routines written in previous classes by the Learners. 
2. Play the catchy and steady instrumental music and only the teacher 
pronounces the meaning of each flashcard engaged into the rhythm intonation 
and making repetition per compasses. The students observe how to do it. 
3. Play music again and Invite the entire group to perform the activity showing 
different flashcards in the sense that every single compass is running. 
Example = 
4     
 
4   
 
 
 
 
 
 
      ____________________________________________________ 
Remarks = 
1. Be sure to find just the instrumental mode of the music as the lyrics can 
interference and interrupt while pronouncing the routines. 
2. Be sure that the rhythm is as catchy and steady as possible to motivate the 
learners to be enrolled in the activity. 
 
P 
L 
A 
Y 
 
S 
O 
C 
C 
E 
R 
P 
L 
A 
Y 
 
B 
A 
S 
K 
E 
T 
B 
A 
L 
L 
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As I like it, I’ll sing it 
Level = A1 – third grade 
Time = 5 - 10 minutes 
Aim = To encourage the learners to practice speaking. 
Preparation = 
5. In previous classes try to Figure out one very popular song that likes a lot for 
the students. A way to do it is by asking them what their favorite song is. 
6. In this case, the most coveted song by the students is “Es un secreto” from Plan 
B. Then, only the instrumental version of the song is taking it out as the idea is 
to incorporate short sentences related to the Input into the rhythm. 
7. Make a list of the sentences you want your students to sing being parallel to 
the rhythm in sense of tempo and intonation.  
 
Example 
I study English 
I study English 
In the morning 
In the morning 
 
I play soccer 
I play soccer 
In the afternoon 
In the afternoon 
 
I eat hamburger 
I eat hamburger 
In the evening 
In the evening 
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In class = 
4. Present the new input in the way you costume to do it. 
5. Then, taking some short sentences like I study English in the morning, I play soccer 
in the afternoon; I eat pizza in the evening; only the teacher shows to the students 
how to match the sentences with the same intonation of the original version 
song into the instrumental version that has been downloaded before. 
6. As the students get familiar with the rhythm of the song, they will be 
encouraged to perform the activity. In this case, invite the learners to 
participate singing short the Input sentences into their favorite song.    
Remarks = 
  
3. Be sure to find just the instrumental version as the idea is to fit input into the 
students’ coveted song. 
4. Be sure to pronounce the sentences following the same intonation of the 
original song tempo, tune and rhythm. 
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Annex 02  
Otherwise the ABC 
Level = A1 – third grade 
Aim = To practice and reinforce the ABC. 
Preparation = 
8. Bring to the class an instrumental rap rhythm. 
9. Match the twenty-six letters of the ABC into the instrumental rap rhythm and 
divide the alphabet per compasses. Each letter is totally engaged into the 
sequence of the rhythm. It is important to learn the correct way of doing the 
activity before being exposed to the learners. 
Example 
4     
 
4   
 
 
     A       B       C                    D       E       F                    G       H       I                      J        K       L    
 
4     
 
4   
 
 
     M     N      O                  P      Q      R                  S      T       U                  V         
 
4     
 
4   
 
    
    WX     Y        &      Z 
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In class = 
7. The Teacher presents the correct pronunciation of the ABC and encourages the 
learners to repeat after him; feedback for pronunciation is required if needed. 
8. Play the instrumental rap rhythm and only the teacher presents to the students 
how to sign the ABC following the rhythm sequence per compasses.  
9. Divide the class in five groups. 
10. Each group will be assigned one or two stages of the ABC and all the students 
by sequence and order will sign the ABC.  
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Annex 03 
Music speed sequences Vs Numbers. 
Level = A1 – third grade 
Aim = To practice the numbers from 1 to 20 and increase confidence in pronunciation 
trough learning to say words fluently. 
Preparation = 
1. Bring to the class a very remarkable trance song.  
2. Video beam projector will be necessary to illustrate the numbers in a colorful 
way or if it is impossible, try to use flashcard numbers. 
In class = 
1. The teacher presents the numbers from one to twenty with its correct 
pronunciation; the teacher uses body language to encourage the learners to 
repeat and count the numbers from one to twenty, the teacher supports the 
students with feedback if required. 
2. The teacher plays the trance song and per each constantly hit of the song he is 
counting and students observe. 
3. Then, the teacher divides the class in five lines and they are inviting to face and 
follow the repetitive strike of the trance song by counting from one to twenty. 
Example = 
      
2     
 
10   
 
 
   One      two    three     four      five        six    seven   eight       nine     ten       eleven     12    thirteen   14 fifteen      16 seventeen 18…           
 
Remarks = 
It is important that the trance song should have a continuous hit rather that lyric and be sure 
that the song tempo is not slow. 
Twenty 
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Annex 04 
Stop & answer 
Level = A1 – third grade 
Aim = To practice formulating basic personal questions. (As an energy-raiser during the 
class Input) 
Preparation = 
10. Prepare a list of questions you want your students to answer during the pauses 
in the music, such as: 
- How are you? 
- What’s your name? 
- What’s your last name? 
- Where are you from? 
- How old are you? 
- What’s your telephone number? 
In class = 
1. The Teacher invites the learners to relax while they listen to music and if they 
prefer they can dance or move around the classroom. 
2. When music stops, the students also stop and are ready to answer one of the 
questions made by the teacher. 
3. The learner who responds correctly he can continue dancing; otherwise he 
must sit down.  
Remarks = 
As much music variations can be played after each pauses, the better students will be disposed 
to participate.  
Acknowledgement 
Tim Murphey in his book music and song. 
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Annex 05  
Follow the compass rhythm 
Level = A1 – third grade 
Aim = To practice and reinforce the days of the week. 
Preparation = 
11. Bring to the class an instrumental rap rhythm. 
12. Match the seven days of the week into the instrumental rap rhythm and divide 
each day into one compass of the rhythm. Each day of the week must be totally 
engaged into the rhythm. It is important to learn the correct way of doing the 
activity before being exposed to the learners. 
Example 
4     
 
4   
 
 
  
 
 
 
4     
 
4   
 
 
 
 
S 
U 
N 
D 
A 
Y 
M 
O 
N 
D 
A 
Y 
T 
U 
E 
S 
D 
A 
Y 
W 
E 
D 
N 
E 
S 
D 
A 
Y 
T 
H 
U 
R 
S 
D 
A 
Y 
F 
R 
I 
D 
A 
Y 
S 
A 
T 
U 
R 
D 
A 
Y 
 Mauricio Vargas Gutierrez 
Music embedded in English lessons: A case study with a group of 3
rd
 graders in a public school 
62 
 
  
 
In class = 
11. Present the days of the week with its correct pronunciation and involve the 
learners to do the same; feedback for pronunciation is required if needed. 
12. Play the instrumental rap rhythm and only the teacher presents to the students 
how to pronounce the days of the week following the rhythm sequence per 
compasses.  
13. Divide the class in seven lines. 
14. Each group will be assigned one day of the week and in sequence the seven 
lines will pronounce the days of the week based on the music compasses. 
Remark = 
5. The pronunciation of the days of the week must cover the rhythm intonation.  
6. Be sure to accomplish an appropriate classroom management as the teacher 
becomes as the director of an orchestra. 
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Annex 06 
Total physical response 
Level = A1 – third grade 
Aim = to warm up the lesson motivating the students to start the English class. 
Preparation = 
1. Look for any song which requires total physical response. 
Example 
 
 
If you're happy and you know it clap your hands. 
If you're happy and you know it clap your hands. 
If you're happy and you know it and you really want to show it, 
If you're happy and you know it clap your hands. 
 
If you're happy and you know it stomp your feet. 
If you're happy and you know it stop your feet. 
If you're happy and you know it and you really want to show it, 
If you're happy and you know it stop your feet. 
 
If you're happy and you know it shout "Horray!" 
If you're happy and you know it shout "Horray!" 
If you're happy and you know it and you really want to show it, 
If you're happy and you know it shout "Horray!" 
 
If you're happy and you know it do all three. 
If you're happy and you know it do all three. 
If you're happy and you know it and you really want to show it, 
If you're happy and you know it do all three! 
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In class = 
15. Play the song at the beginning of the English class in order to warm up the 
Students in the lesson. 
16. First, the teacher shows how to do it, singing and following the specific 
movements from the song. 
17. In order to check understanding of new vocabulary, the teacher pronounces 
any action of the song without any physical representation; it hopes that the 
students are the ones who will response with the according movements like 
verbs or actions said by the teacher. 
18. Once, students have a clear understanding of the actions from the song, the 
facilitator plays the whole song and inviting everybody to be involved in the 
warm up stage of the lesson. 
Remarks = 
  
7. Be sure that students understand the actions of the song trough the according 
movements required, if that´s not the case; stop the song, explain once again 
and when students get it, play the song one more time. 
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Annex 07 
Background music 
Level = A1 – third grade 
Aim = To relax and/or stimulate the students while they are writing. 
Preparation = 
1. None 
In class = 
1. Experiment with different types of background music to go with writing 
activities. In this case it would major or minor frequencies of music.  
2. Play slow music to stimulate thinking in writing activities or if you prefer; play 
more lively music to increase students’ moods to be enrolled in the activity. 
This will create a more social classroom atmosphere   in which students can be 
relaxed and their writing will be stimulated. 
Remarks = 
  
8. It is important to ask students if the music bothers them, or if they like it while 
they are working.  
9. Be sure to take an appropriate control of the volume as it may please or 
distract students. 
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Annex 08 
Musical Reactions 
Level = A1 – third grade 
Aim = To expose the learners to listen unfamiliar and familiar musical genders and 
create discussion. 
Preparation = 
2. Find out a variety of instrumental pieces that are both familiar and unfamiliar 
to the students. 
3. Prepare a worksheet like the one below and make enough copies for everyone 
in the class. 
Example 
 
1. Do you like 
reggae? 
………………………………………
… 
2. Do you like jazz? 
………………………………………
… 
3. Do you like blues? 
………………………………………… 
4. Do you like 
vallenato? 
……………………………………….
. 
5. Do you like Salsa? 
………………………………………
… 
6. Do you like metal? 
…………………………………………
… 
7. Do you like rap? 
…………………………………….. 
8. Do you like 
reggaeton? 
.........................................
.. 
9. Do you like 
merengue? 
………………………………… 
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In class = 
1. It is a good idea to present the chart (1.1) one below as a better understanding 
for the learners to know where music comes from. 
2. Play the instrumental pieces one by one and while students are exposed to 
listen; ask them for likes and dislikes, do you like it, do you like jazz? Do you 
like reggae? 
3. After all the music has been introduced, deal the worksheet made before for a 
better understanding of the class input in a writing way.  
 
                                                                      
Vallenato (Binomio de oro)                       Reggaeton  (Plan B)                 Merengue (Eddie Herrera) 
 
 
 
 
 
 
 
 
 
 
 
 
                                                    
 
Reggae (Bob Marley)               Jazz (Ray Charles)                Electronic (Covenant)    Metal                            
                                                                                                                                              (Rammstein) 
                                                     Blues (James Brown) 
                                                     Rap (Eminem) 
 
Chart 1.1 
Music 
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Annex 09 
Interview – Before the Research 
De acuerdo con su experiencia en clase de inglés.  
¿Cómo era su relación con el profesor anterior de Inglés? 
 
¿Que tipo de actividades solían hacer? - (Talleres, musica, juegos etc.) 
 
Según su punto de vista… ¿Que actividades le ayudaron a aprender mejor? 
 
¿Aprendió canciones en la clase? 
 
¿Qué opina acerca de traer canciones a la clase de Inglés? 
 
¿Qué tipo de música le gustaría encontrar en la clase de inglés? 
 
¿Le interesaría la idea de  escuchar música muy diferente como el jazz, blues, reggae,  
industrial electronic en la clase de Inglés? 
 
Annex 10 
Interview – after the Research 
 
A través de la siguiente entrevista, favor expresar sus opiniones acerca de la clase de 
inglés con el profesor Mauricio Vargas. 
 
¿Le gustaron las actividades desarrolladas por el profesor Mauricio Vargas?  
 
¿Que fue lo que más le gustó? 
 
¿Cree usted que el uso de la música en la clase de inglés le ayudó en el aprendizaje 
de este idioma? / ¿Por qué? 
 
¿Prefiere aprender con música o sin música? / ¿Por qué? 
 
¿Le gustaría conocer mas sobre la música en inglés, sus géneros, artistas, bandas 
etc.? / ¿Por qué?  
 
 
